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NOTE: Numbers in brackets in yellow, e.g. (1), refer to points made in the lecturer 
commentary.  

!
Classroom Observation Assignment 

!
Introduction 

The class I observed is a general essay writing class which aims to teach 
students how to organize an essay, how to present and support their arguments, 
and how to develop paragraphs properly and logically(1). There should be 13 
undergraduates but one Brazil student was absent and the remaining 12 students 
include 10 Chinese students and 2 Japanese students. By referring to Council of 
Europe standards, I deem that students’ language level is pre-intermediate since 
they are still learning how to write essays. 


The teacher varies her teacher roles according to different stages which is a 
good point. According to Gower and Walters (1983:7), teachers “need to subtly 
alter their roles according to the activity without going to the extremes of 
dominating a class or leaving it without anything to do.”  Simultaneously, 1

students’ roles also change. This essay aims to identify roles of teachers and 
students through different stages and at the same time analyze the underlying 
principles of language learning and teaching.


5 Stages in this one-hour class (5)/ (6) 2

There are six stages in this class, including introduction, reflection, major 
task1, major task2 and major task3(1) / (6). In this whole class, the teacher didn’t 
talk too much, instead, she focus on engaging students by designing various 
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group activities and facilitate students’ progress. (7a) Thus, overall, she acts as 
facilitator (7b) which can be described as “one who fosters learner autonomy 
through the use of group work and pair work” (7c) (Harmer, 2007:108) (3) . And 3

students mainly act as learners and participants since they are learning and 
participating in pair work and group work. But, the roles of teachers and students 
could be identified more precisely and specifically.


Stage One-Introduction  4

In the beginning of the class, the teacher explains the observers’ appearance 
to the students(1). This is a good way to appease students before she starts the 
actual teaching. After that, she distributes the handout and introduces the aims of 
the class to let student know what they are going to do(7a). At this stage, she acts 
as controller (7b)who is in charge of the class and ‘leading from the front’ (7c) 
(Harmer, 2007:108) (3). She is the focus of the class and all students pay attention 
to her talk(2). And this is a good way to start a class since the teacher wants 
everyone know what they are going to do in this class.


At the same time, students act as receiver of knowledge and teacher’s 
instructions. This is a traditional and passive role for students (2), and in the 
introduction part, paying attention to the teacher’s talk can make themselves 
keep track of the class.


Stage Two-Reflection 

This stage mainly contains refection of students’ last essay , and the teacher 5

adopts various interaction patterns which include whole class teaching, individual 
work, pair work and group work according to the activities which is helpful to 
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refresh and engage students, but also confusing if instructions are not given 
clearly.


Firstly, she gives instructions about the first task in this stage. She asks 
students to think individually about what they need to focus on their last essay 
which they’ve got feedback and then discuss in pairs which could help students 
to generate more ideas in safe environment(4). She acts as organizer when she 
tells students what to do, puts them into pairs and stops them (“one minute” (8)) 
when time is up (Harmer, 2007:111) . During the process of individual work and 6

pair work discussion, she becomes observer by observing students without 
communication with students which can be helpful for she to give feedback when 
the activity finished (Harmer, 2001:62). Thus students could know whether they 
did the job properly or not, but The teacher didn’t give any feedback when she 
stops the activity which should be done so as to help students to acquire the 
language or the task more competently next time.


When it comes to the 3s discussion about which point they want to work on, 
The teacher acts as instructor except activity organizer, she explains the 
instructions to some confused students and tell them what exactly they should do 
(Harmer, cited in wright 1987:69). Also she is motivator when she says “yeah” 
”good” “definitely” (8), because such comments could enhance students’ 
confidence and raise interest (Richards, 1996:106). And this is kind of extrinsic 
motivation which could inspire students to act and learn more enthusiastically. 


Then she asks students to write down two things they think they did ok in the 

last(8) . 

essay, and two things they want to work on in this class which aims to foster 
learner autonomy and let them take more responsibility of the task. During this 
process, some students misunderstand this task and the teacher gives 
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instructions again. However, this is the second time students misunderstood her 
instructions which might suggest that her instructions are not given very clearly, 
so here the organizer she acts as is not qualified since she cannot give clear 
instructions. And I think the main reason is that her voice is not loud enough. 
Voice volume is a key point when giving instructions. Also, she is a resource when 
one student asks for her help about the content of the task. According to Harmer 
(2007:110), when “students are involved in a piece of group writing, having the 
teacher take part might be unwelcome”, but students may still need the teacher’s 
help. The teacher plays this role satisfactory since she offers help in the middle of 
an activity so as to smooth the writing process. 


During the pair work and group work, students work as participant by taking 
part in these activities. Also, students are inquirer when they ask questions. And 
they might be discoverer when they are reflecting of their last easy in that they are 
discovering the strengths and weaknesses of their last easy.


Stage Three-Major Task1 

In this stage, the teacher gives a topic of a short essay and questions about 
the organization and asks students to analyze the topic and questions which aims 
to lead students to a proper process and structure of an essay.


She acts as organizer when she organizes the individual task and group 
work  and gives instructions. Also, she is prompter (9a) when she uses many 7

open questions (“do you think…?” “Is it…?”) to prompt students to say more 
about their thoughts. And occasionally, she “offers words and phrases” to help 
student to generate more accurate responses (Harmer, 2007:109). 


When it comes to the group work  again, the role of organizer is clearer in 8

that she repeats the instruction twice to make sure all students can hear. But 
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unfortunately, several students still can’t figure out and this makes me think that 
why problem occurs when it comes to instructions. And I suggest the teacher (10) 
should use some demos to help students acquire the task. Demo is “almost 
always appropriate and always ensure that students have a better grasp of what 
they are supposed to do” (Harmer, 2007:111) . And she is assessor when she told 9

students not to think about the grammar just the argument. According to Harmer 
(2001:60), “students need to know how and for what they are being assessed”. 
The teacher’s comment can clarify this point. Also, she gives some feedback to 
students when she is observing the process. Also, she is a participant because 
she joins the discussion . And for a teacher, participating is more “enjoyable than 10

acting as a resource” (Harmer, 2007:109).


Students here are mainly as participant and “controlled by the task” since 
everything they do is about the task, including thinking individually and discussing 
in groups (Wright, 1987:138).


Stage Four-Major Task2 

In this part, students need to group separate sentences of three paragraphs. 
This part focuses on the organization, teacher tries to make students work out 
that one paragraph develops with one idea. 


In the first part , some students speak their first language, the teacher 11

reminds them immediately that no other languages are allowed to use in this 
class. And I think this is a good point (10) which should be highlighted in a 
monolingual class. When students start speaking their first language without the 
teacher’s permission, we should regard it as “a danger signal” (Willis, 1981: xiv). 
At this time, I suppose that using manager to describe her role is more 
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appropriate. She points out students’ improper behavior and reminds them of the 
classroom discipline. According to Wright (1987:55), “Discipline imposed by the 
teacher is the basis of good management”.


In the second part , The teacher rearranges the grouping which is good to 12

refresh students in case they are bored or they may start to lose control. And it’s 
also a good way to change the atmosphere of the class. So(11)she is the 
organizer of the activities and also an observer during the discussion. While she is 
giving instructions, she uses ICQ (“what do you need to do?”) to check students’ 
understanding of this task which is a good point. And (11) while she is observing, 
she takes notes this time to check whether they are problems or not. So (11) 
when the discussion finished, she becomes feedback provider(4). She checks the 
answer with the whole class and confirms the right answer. During this process, 
disagreements appear many times but she ignores that and I think she should 
clarify the answer and do some scaffolding here to help students understand the 
task completely. Maybe at this time, she put herself in the controller position in 
which she controls the process and students just need to listen and receive.


Students here are still mainly as participants since they are engaged in 
various group activities. And in the whole class feedback, they are passive 
receiver and more “controlled by the teachers” in that they just absorb what 
teacher says and different opinions are ignored (Wright, 1987:138).


Stage Five-Major Task3 (Writing) 

This stage is the writing process, each group needs to write down two topic 
sentences of their paragraphs and expand them. This stage aims to foster 
students’ ability to develop their ideas.


When the teacher collects the cut-ups, she uses a joke (“we don’t have a 
kitchen cleaner”) to liven up the classroom atmosphere. She develops a rapport 
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with the students and laughers can always be heard during her conversation with 
students. So here she is more like a friend of these students. She is also organizer 
again and she did a good job because she uses ICQ and demo to help students 
when giving instructions. And considering that she plays the role of prompter and 
resource，so she is a tutor (9b)during the discussion. She uses series of 
questions to lead students (“think about your argument” “why do you choose 
that” “what comes next” “how you gonna make the sentence?”) and also she 
offers helpful information to students.


Students are participant and peer-teaching  appears. Student A asks for 13

student B’s help about the task, so student A is like a helper or teacher and 
student B is receiver. This point should be advocated since “the learner is 
assisted by others to be able to achieve more than he or she would achieve 
alone” (Walqui, 2006:163) (12).


Conclusion  

Through the handout, the next one hour of the class is about peer feedback
—an expert version—students’ own writing. From that, we can know that the 
method The teacher uses is product and process approach. She focuses on the 
students’ previous essay and focuses on process of the writing and trains 
students to acquire the knowledge through different activities. The class has a 
clear aim which is to teach students how to organize the structure and develop 
ideas.


In general, the class is very satisfactory. As a teacher, she plays different 
roles according to different activities and students’ needs. However, when she 
acts as organizer, she didn’t do very well when giving instructions but she 
improved this in stage five. And also, she didn’t give enough feedbacks to 
students. When discussion finished, she just jumped into next task many times 
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and in the part two of stage three, she is feedback provider, but she ignored 
students’ different opinions which is a drawback of her teaching. And according 
to Harmer（2007:348) (12), “when students have completed an activity, it is vital 
that teachers allow them to assess what they have done”. So as an organizer and 
feedback provider, she still has space to improve in her future teaching.


!
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Appendix one 

Type/aims of lesson: Essay writing class, it aims to teach 
student how to structure and organize an essay, how to 
present and support their arguments in the main body of an 
essay.

Level: Pre-intermediate                                        
Number of students: 12 (Original No is 13, 
but one student is absent)

Context (Uni/school/1 to 1 etc): University 

Tutor : YY

Date & Length of observation XX/XX/XX   
One hour

Stage, 
Timing, 
Interacti

on

Aims (Why) Procedure (what/T/Ss) Your notes /
comments/
questions 

Introduc
tion  

W/C 

2mins

!
To raise Ss’ awareness of 
today’s tasks 

!
T distributes the handout and introduces 
the aims of today’s class

!
T as controller 

S as receiver
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Reflectio
n 

W/C 

!
Individual 

!
!
P/W 

S-S 

!
T-S 

!
!
W/C 

individual 

10mins

!!
!
To reflect previous essay  

!
!
To engage Ss  

To generate more ideas in 
safe environment 

To help tardy Ss start the 
class as soon as possible 

!
To personalize the 
reflection task and make 
Ss find out their strength 
and weakness of their last 
essay 

!
T gives instructions about the reflection 
task  

!
Ss think individually about what they 
need to focus on of their last essay 
which they’ve had feedback 

!
Ss discuss in pairs about what they can 
improve of their next essay  

Ss work in 3s, talk about which thing 
they want to work on  

A few Ss come late and T gives 
instructions of today’s task again and 
arranges seats for them 

!
T let Ss write down two things they think 
they did ok in the last essay-body shop 
essay and two things they want to work 
on today  

!
T as activity organizer 

!
!
T as observer  

!
!
T as instructor, motivator 

T gives instructions to 
some confused Ss 

“yeah” “definitely” T 
laughs 

T says ‘One more 
minute’ 

!
T as organizer. Some Ss 
misunderstood the task, 

T explains again  

T as resource, one S ask 
a question about the task

TRANSITION TO ACADEMIC WRITING || English for Academic Study || University of Glasgow

https://transitiontoacademicwriting.wordpress.com


https://transitiontoacademicwriting.wordpress.com

Major 
task 1 

W/C 

individual 

!
!
S-S 

!
!
W/C 

!
!
!
S-S 

!
!
W/C  

!
10mins

!
To clearly set up the task 
and prepare for the group 
discussion 

!
!
To generate more ideas in 
safe environment 

!
To lead Ss to a balanced 
argument of an essay 

!
!
To encourage and engage 
Ss in safe environment 

!
To lead Ss to the proper 
process 

!
T let Ss analyse a given topic of a short 
easy and think about what they could do 
and what they should do by referring to a 
given list of ideas 

!
Ss work in groups and discuss their 
choices 

!
!
T asks “ what do u think about the 
question” and ask Ss whether they only 
agree, disagree or balance in their 
previous essay 

!
Tell partner what they did in their last 
essay and what would they do if they do 
it again. T gives instructions two times 

!
Go back to the given topic and go over 
questions of the given list, then confirm 
the right process

!
T organizer, observer 

!
!
!
T prompter,  

“sounds good” “do u 
think…” 

“is it…” 

!
T as prompter 

!
!
T observes, 

T explains again to 
confused Ss 

assessor ‘don’t think 
about grammar, just the 
argument’ 

T participant, discuss 
with Ss about the 
percentage of agree/
disagree 

Major 
task2 
(part 
one) 

W/C 

!
!
!
S-S 

10mins

!!
To develop one paragraph 
with one idea 

!
!
!
To engage Ss 

!!
T distributes cut-ups of three paragraphs 
and Ss need to group separate 
sentences which belong together, 

T explains the task again 

!
Ss work in group and match the cut-ups 
into 3 different paragraphs

in one group, a S is 
confused and ask for 
their classmates’ help by 
using first language 

Another group, the 
same. T reminds them of 
no speaking other 
languages except 
english 

‘one more min,pls’ 

T manager
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Major 
task2 
(part 
two) 

W/C 

S-S 

!
!
W/C 

!
!
!
S-S 

!
!
!
!
W/C 
feedback 

10mins

!!
To refresh groupings 

To give Ss opportunity 
further speaking and 
engage them 

!
To leads Ss to the 
structure of an essay  

!
!
!
To prepare for the writing 
task 

!
!
!
!
To clarify and prepare for 
the writing task

!!
T stops the discussion, ask Ss to stand 
up and rearrange groups 

Ss work in new groups and discuss  

!
T asks Ss to think about their first essay 
structure, what did they do in the main 
body, and goes back to today’s given 
topic, ask what can be done about the 
topic (agree-disagree-solution) 

!
T asks Ss to put their first paragraph 
against the topic 

Group each sentence to three 
paragraphs, number them. 

Ss sit back 

!
!
T checks the answer with Ss together 

!!
Good to refresh Ss 

T organizer, observer 

!
!
!
ICQ-what do u need to 
do? 

But some Ss are still 
confused about the 
grouping 

!
!
!
!
!
T Feedback provider 

Ss have different opinion 
many times, T ignores 
this point and didn’t give 
explanation
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15mins 

!

Major 
task3 
(Writing)  

W/C 

!
S-S 

!
!
W/C 

!
!
!
W/C 

!
!
S-S 

!
!
S-S 

!
!

!!
!
!
To develop paragraph 

!
!
To clarify the task 

!
!
To help Ss better 
understand the task 

!
!
To develop the writing skill 

!
!
To clarify the task 

!
!

!!
T Collects the cut-ups 

!
T asks each group members to sit down 
together and write down their paragraph 

!
T explains that no new sentences ,just 
write down two topic sentences from the 
list that could compose their paragraphs 

!
!
T Demo the next task, make the 
sentence longer, complex, and complete 

!
Ss expand the two original topic 
sentences and write down complete 
sentences 

!
one Chinese S is confused about the 
task, T explains it indirectly by asking a 
Japanese S who sits next to the Chinese 
S

T friend 

‘Shall we?’ ‘thank you’ 

‘we don’t have a kitchen 
cleaner’ 

!
Not clear instruction, Ss 
don’t know what to write, 
many think they need 
write new sentences 

!
ICQ-how many 
sentences? 

T tutor, check each 
group 

prompter, lead Ss to say 
more 

“think about your 
arguments” “why do you 
choose that” “what 
comes next” “how you 
gonna make sentence” 

T organizer 

!
!
!
!
Peer teaching 
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